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Introduction S

Youth programs have a unique opportunity to build and deepen
relationships with young people.

Relationships can be a powerful factor in achieving a youth
program’s mission. For example, a Search Institute study for the
Student Conservation Association found that when young people
experienced strong developmental relationships with program
leaders during a conservation service experience, they were
more likely to:

- Exhibit conservation leadership and social responsibility;
- Develop a sense of community identity; and
- Set goals and stretch themselves to reach goals.

 DEVELOPMENTAL RELATIONSHIPS FRAMEWORK

Supplies

- Worksheet
« Lottery Ticket Signs
. Pens/Pencils

However, a survey of 25,395 students, grades 6 — 12, in one U.S. community, suggests that young people
may not always have strong relationships with their program leaders. Although two-thirds of the youth who
participate in youth programs said their leaders challenged them to grow, only about half reported that their
youth program leaders expressed care, provided support, and shared power with them.

RESEARCH INSIGHTS RESEARCH INSIGHTS

Youth with More Strong Relationships Are Youth with More Strong Relationships

More Motivated in School
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DATA  Search Institute surveys in 2016 of 25,395 students, grades 6 - 12, in one U.S. community. DATA
SOURCE  Students responded to one question about each element of this relationship. SOURCE  Students responded to one question about each element of this relationship.
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Search Institute surveys in 2016 of 25,395 students, grades 6 - 12, in one U.S. community.

Search > Visit www.searchinstitute.org/relationships

RESEARCH INSIGHTS

Youth with More Strong Relationships Are More
likely to Exhibit Personal Responsibility

DATA  Search Institute surveys in 2016 of 25,395 students, grades 6 - 12, in one U.S. community.
SOURCE  Students responded to one question about each element of this relationship.

Search > Visit www.searchinstitute.org/relationships
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Too few young people experience a strong web of relationships in their lives.

RESEARCH INSIGHTS

ACt'V'ty 1in 5 Youth Report No Strong Relationships

Young people were asked about what five different people do that would support their
> growth and thriving (suggesting a “strong”* relationship.

Who Do You Turn To?: Hang the adult 28% of youth 40% of youth
role sheets around the room (Teacher, said they had said they had
Extended Family, Coach, 4-H Leader, four or five nonesorjust
Boss, Neighbor, Co-Worker, No Other strong one strong
Adult). Ask all the adults to think of ) .

relationships. relationship.

people they know that fit each role

around the room. Explain that you are

going to name different situations, and

ad u |tS Wi “ need to gather u ndel’ the * Relationships are defined as “strong” when young people experience the 5 elements of

Slg ns Of the peop|e they WOU'd gO to fO\ developmental relationships, on average, often or very often in that relationship.

a dV|Ce on that |SS ue ¢« NO Ad u It” means DATA Search Institute surveys of 25,395 students, grades 6 — 12, in one US urban county in 2016.
. SOURCE

they wouldn’t turn to anyone listed.

Search > Visit www.searchinstitute.org/relationships

INSTITUTE

Name issues or situations such as:

- Just to talk

- To talk about relationships

- Questions about education

- Just to hang out

- Borrowing money

- Where you stand on a political issue
- When you are feeling lost

Allow time for the group to gather under each role for each situation, then ask a few questions
about why they chose that person.

Debrief

The goal is to have them identify the 5 elements without you having to explain them. Ask questions
such as:

Who do you turn to outside of family most when you need advice? Why? Least often? Why?

What keeps you from going to some people?

How do you feel about your support system outside of your family?

Who else can you think of that could provide support?
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Activity

>

Step 2: Hand out the Developmental Relationships Framework worksheet to each leader, and explain
how the most valuable relationships they explained above relate to each element. Take time to read
through the sheet.

The Developmental Relationships Framework
Search Institute has identified five elements—expressed in 20 specific actions—that make relationships
powerful in young people’s lives. We refer to this as the Developmental Relationships Framework.

Explain that this part of the workshop is about understanding and holding themselves accountable for an
honest self-evaluation. As the facilitator reads each element aloud, leaders should hold up their fingers (1-
5) to reflect how they feel they provide (or would be able to provide) the element to the youth they lead.
One finger reflecting very poor, three fingers neutral, and five fingers excellent.

Debrief

Once you have read through all 5 elements, ask members of the group to share about the elements that
they scored as 1. What makes those elements more difficult? How about the elements that were scored
high? Did it make a difference for them to hold their hands up in front of a group? Why? Do they feel like
the youth they serve notice which elements they are strong/weak in as leaders?

Activity

>

Ask the adults to make two lines facing each other. Ask the following questions, and have each person
answer each question to the person across from them in 20 seconds or less. Rotate one side of the line
each time you ask a question so they are talking to someone new each time.

How do you express care?

What do you do as a leader to challenge growth?

What is the best way you provide support as a leader?
How do you share power in your leadership role?

What can you do to expand possibilities to those you lead?

Debrief .

Ask the group what they learned from each other that will help them strengthen their own elements.

oRwN S
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Search >
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The Developmental Relationships Framework

Young peapie are mare kely 1o giow up successhully when they expenence deveibpmental relatiorships with
mportant peapie in thew ives. Developmental relationships are dose cormectians through which young people
dizcover wha they are, cultvaate abiiies © ghape their cuwn ves, and leam how to engage with and cantnibute
1 the world around them. Search Instiue has dentihed fve elements —expressed in 20 speafic acions—that
make relationships powerkid n young people's Ives.

Elemenix Achoms Defmibons
|, EK;I'BBCI"& = DBodopamiahle. . ._ . Pe someaors | can tnusl
Y Showme thatimatier = Ueesooo._.. Aaally pay atantion when wa am ogether.

Iy - Belmvenme. . . _. Meks me ioal kroeen ard valuad

you. - Bowwrm._ ... Show ma you enjoy being with ma.

= Encowsgs .. ______ Praiss ma i my alkria and achisvemena

Challenge Growth = Expacterybeet. . .. Expact me 1 ve up I my posrisl
Pushmetokeep - Stexch .. .. Push me o go further.

ting better =  Hald ma accounisbls et | mim reapansdi ity for my actiors
gelling i * HFofleciomimiuma._.._. Help me bam from mstekss arud pettmcks.
ms.m = HNewnpgsts. .. ... Guide me throug h herd sistioos ered eyaiema
Hmmmmm' Empower.. ... ..._.._. Busid my confudencea I mka charga of my lia
mw‘mwi = fAdvocsle ... . _ .. -Stand up for me whan | naad i

= Setboundsiea. . ... Pt imita in place that ksap ms on rack

Shaxe Power ~ Reapsctme..._.._..._... Taka me sanaualy arad real me teriy
TMIIIBW‘IIESEC[ = Inchdema.._..._.._.._. Irmvolhva me in deceorns that aflect ma.
and Gve me a = Colishome.._..._.._ . _. Wk with me &1 achwa probilema and reach goala

ghe say. = lmmmalesd . _. Creals oppoiuritios or ms 1o teke acton ared kead.
Expud Poszibdibes - Inegpue .. ... ... _. irepae me 0 pea passialities o my fuhea
Connect me with =  Byoadan bizass . ... Exposs ma 1 new deas, epararces, ad places.
pemlemd;hmﬂlat = Comnect. .. ... ..._.._. Introduca me 1 peaple who can help ma grme
broaden mry workl.

NOTE: Relationships are, by delinibon, bidrecional, with each person giving and recering. So each personin a
sirong refaionship bath engages m and experences each af these actions. Hawever, ar the purpose af danty,
thiz framework 2 expressed fram the perspecive af one young persan.
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